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Abstract

Purpose:  This paper aims to research the strengths and weaknesses of  service-learning programs in
order to identify the challenges of  their application, the educational possibilities of  service-learning and
the impact on students.

Design/methodology: An observational case study model was used, through a qualitative research
approach based on participant observation. Additional data collection tools were used before and after
the  service-learning  methodology;  these  included personal  interviews,  field  diaries  and videos.  Data
analysis was performed using Atlas.ti7 qualitative software. 

Findings: This paper shows the relevant educational possibilities of  service-learning. Students have the
potential to take action in response to social problems, using the professional skills they have learned in
their degree program, encouraging their critical awareness through reflection processes and promoting
their involvement as citizens engaged in their own reality.  This work reveals  both the strengths and
weaknesses of  service-learning programs, including the needs assessment, project-based learning, and
partnership engagement, all of  which are outlined as challenges in terms of  their application.

Research limitations/implications: The findings of  this qualitative paper pertain to one single case,
but they are generalizable to related theories.

Practical implications: This research could be used to a guide to begin or improve service-learning
projects in higher education.

Social implications: The findings on the social impact of  service-learning for all the agents involved
show the positive value of  service-learning. Moreover, it shows service-learning is an efficient tool to
introduce sustainability and the SDGs in the students’ curriculum.

Originality/value: This research reveals the importance of  the promotion and evaluation of  service-
learning in an area where little research has been done in this regard.
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1. Introduction

One of  the biggest challenges facing the society today is achieving a sustainable future while still  satisfying
present  needs,  and  the  solution  only  can  be  achieved  if  we  manage  to  educate  students  and  the  future
professionals  of  tomorrow  in  a  different  way  (Jickling  &  Wals,  2008).  In  2009,  UNESCO  indicated  the
importance of  curricular sustainability, claiming that we will only achieve a sustainable and more equitable society
if  we  invest  in  higher  education.  We  must  invest  in  a  comprehensive  education  of  students  that  involves
acquiring not only the competencies of  a profession themselves, but also those competencies related to social
action,  with  the  contribution  of  their  knowledge  to  improve  problems  or  alleviate  social  needs,  training
responsible people who are empathetic with the community around them, and who in the future will continue to
care  for  the  environment  to which they  belong  (Samino,  2021).  However,  degree  course  specifications  and
university teaching guides normally neglect those aspects related to social competences, with the integration of
sustainability, ethics, values and sustainable development in order to deal with the social, cultural, economic and
environmental  problems  of  our  century.  Various  studies  highlight  the  possibilities  that  service-learning
methodology offers for  the  participation and collaboration of  educational  communities  in  improving social
problems,  providing the opportunity to understand and experience what has been studied in  the classroom
(McClure Brenchley & Donahue, 2017; Mergler, Carrington, Boman, Kimber & Bland, 2017), connecting theory
and practice by allowing students to practice what they have learned in activities based on community needs
(Resch & Schrittesser, 2021), and favoring reflection and fostering empathy (Herrmann, 2020; Chang, Karin,
Davidson, Ripp & Soriano, 2019).

On the other hand, instructors must be capable of  proposing classroom activities that motivate and actively
involve  students  in  the  learning,  thus  obtaining  their  involvement  not  only  because  it  forms  part  of  their
continuous evaluation, but also because it represents a much greater professional or personal contribution, or
both (Samino, 2021). Authors like Luo, Murray and Crompton (2017) assure that traditional teaching methods,
such as master classes, have caused students to lose interest and attention. Consequently, an opportunity emerges
to innovate from an educational  perspective,  introducing innovative course  contents,  using new educational
methods, different materials, and reformulating the roles of  teachers and students in the teaching and learning
process (Correa & De Pablos, 2009). According to Alvarado (2017), teachers must be committed to this process
in order to attempt to attain not only academic benefits in students, but also a personal transformation that
derives from experiences in real contexts and that permit developing their growing awareness, converting them
into agents of  change. However, one of  the shortcomings of  the Spanish educational system is the lack of
techniques and methods that stimulate creativity,  promote reflection and connect the classrooms to the real
context, putting into practice what is learned in the classroom (Blanco-Cano & García-Martín, 2021).

At  this  point,  it  is  considered necessary to consider new active methodologies  that  involve students in  the
subject, developing curricular activities that involve direct contact with the environment around them and help to
solve the social needs that have been detected, permitting the acquisition of  both subject and degree-related
competences and social competences (Samino, 2021). Service-learning makes educational transformation a more
participatory process that educates about values, offering the students a learning experience rich in collaboration
and cooperation  scenarios  that  allow them to  reflect,  work  in  groups  in  order  to  resolve  conflicts,  accept
responsibilities and to be trained as independent, critical individuals (Jiménez, 1997).

For this  reason,  the main objective of  this  study is to investigate the strengths and weaknesses of  service-
learning programs to identify the challenges that their application raises, the educative possibilities that it offers
and the impact it has on students.

2. Theoretical background

2.1. Service-learning as a teaching-learning methodology

Service-learning (SL) at  the University  level  emerges in response to the rebirth of  interest  in responsibility,
citizenship and social service in higher education (Bamber & Hankin, 2011). These same authors define it as a
pedagogy that guides student learning towards social service in order to alleviate or improve problems in the
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surrounding community, which requires the exchange with and collaboration from community partners on how
to approach the needs and solutions, so that their organizational missions are met. This idea is also supported by
some authors such as Marta and González (2012) and Martínez (2008), who affirm that the service-learning
methodology  promotes  curricular  and  social  competences  through  services  that  improve  the  community,
impacting the civic and social dimensions of  academic learning. The aim is to give them and the formative
situations  greater  social  significance,  by  involving  the  community  and making  it  possible  to improve  living
conditions, by training university students in social responsibility (Martínez, 2008). The main objective of  this
methodology is to promote social responsibility among instructors and students, and to develop a framework
focused on social justice (Lucas, Groot & Towle, 2013).

Service-learning  is  considered  in  the  "Declaración  de  Canarias  sobre  Aprendizaje-Servicio  en  la  Educación
Superior" (2021) as a philosophy with a humanistic approach that seeks to improve problems in the surrounding
reality  through active  methodologies  which integrate  academic  learning  and community  service,  achieving  a
positive social impact and excellent vocational training. SL is touted as a key tool to implement the curricular
sustainability proposed by CRUE. Different authors define service-learning along these lines, describing it as an
experiential methodology or a teaching approach that places the focus on the students to achieve curricular
learning objectives through community service (Paz-Lourido & De-Benito, 2021; Rodrigo & Rodrigo, 2018),
with an impact on civic,  ethical  and social  dimensions.  It combines community service and academic study
through experiential learning in a single process, extending the learning experience through the reflections made
(Fung & Fong, 2020), promoting academic achievement, personnel growth and civic commitment, and focusing
the teaching-learning process on the needs and problems of  the student’s environment (Sales & Monfort, 2019;
Sepúlveda  & Gallardo,  2011),  proposing  actions,  solutions  and  strategies  that  last  over  time,  in  permanent
cooperation with society. Therefore, reciprocity is one of  the principles which support this methodology (Asghar
& Rowe, 2016), which is beneficial for both the students that take part in SL activities and for the beneficiary
population (Fougère, Solitander & Maheshwari, 2020). Service-learning introduces the active participation of
students and their exposure to real world challenges (Lancaster & Bain,  2019), and this  real involvement in
community activities, in addition to building relationships and knowledge, leads to learning (Cleland & Durning,
2019).

The main goal of  SL is the learning it provides to students (Blanco-Cano & García-Martín, 2021), which entails a
planning of  contents to be emphasized or developed and an assessment of  the impact it has on learning (Dicks
& Mitchell,  2019).  In  this  regard,  service-learning  is  considered  to  be  a  highly  effective  means  to  achieve
competence-based learning,  as it  is  able to show students the skills  and knowledge acquired through active
involvement by “learning-by-doing” (Raya-Diez & Caparrós Civera, 2013), improving their psychosocial, civic
and ethical skills, and acquiring knowledge, know-how and knowing how to act in a specific field (Lorenzo &
Matellanes, 2013). To accomplish this, SL projects should contain a reflection phase where students meditate and
become aware of  the lived experience and constructively debate their observations (Blanco-Cano & García-
Martín,  2021;  Mackenzie,  Hinchey & Cornforth,  2019;  Schmidt & Brown,  2016),  which will  foster  a moral
reasoning and a reflection on their personal future from a professional and personal perspective (Gil, Chiva, &
Martí, 2013). On the other hand, the literature reveals that service-learning, in addition to achieving social and
emotional  development,  promotes  academic  excellence  (Marcus,  Atan,  Talib,  Latif  & Yusof,  2019),  because
curricular contents are better retained when they are integrated into real experiences, and we learn even more
when the practices are related to needs or social problems, by generating a commitment. And, in addition, we
achieve that students take on a commitment to society and with the ethical responsibility in their professional
work, which will presumably have an impact on the social community (Quiroga, 2015). Furthermore, students
can benefit from service-learning programs in all curricula (Figuccio, 2020), since SL can be applied in any area
of  knowledge.

The  effectiveness  of  service-learning  has  been  analyzed  by  several  authors.  Hidayah,  Muchtarom  and
Rejekiningsih (2021) assure that SL not only emphasizes the achievement of  knowledge, it also develops attitudes
and skills that students need, achieving an integrated education, and providing an authentic experience (Salam,
Awang  Iskandar,  Ibrahim  & Farooq,  2019),  which  helps  students  obtain  a  superior  academic  level,  major
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achievements  and  critical  thinking  skills  (Phakakat  &  Sovajassatakul,  2020).  Resch  and  Schrittesser  (2021)
establish that SL promotes the in-depth understanding of  what was learned in the classroom and improves the
sense of  commitment by connecting theory and practice, and allowing students to put into practice what they
have learned in classroom through activities that improve community needs. In this way, it provides both insight
and an analysis of  the social conditions of  the beneficiary population (Fung & Fong, 2020).

Levesque-Bristol,  Knapp and Bradley  (2011)  detected  a  more  positive  environment  among the  students  by
increasing their perception of  autonomy, competence and interrelationships, which enhanced the sensation and
the meaning of  the service-learning experience. Condeza, Montenegro and Gálvez (2015) obtained very positive
results by recommending a combination of  service-learning methodology and a communicative focus for social
transformation, in accordance with the findings by Muñoz-Navarro and Del Valle (2011). The objective was to
stress communication about issues associated with inequality and poverty, tackling their complexity from the
university  classroom  training  of  future  experts.  To  accomplish  this,  college  students  conducted  various
communications workshops with children and teenagers from a marginal neighborhood in Chile, in order to
learn  how  to  generate  local  contents  in  the  mass  media,  such  as  radio,  photography  and  television;
understanding, in turn, the right to access information and to express oneself  freely. This experience allowed the
lives of  the children in this neighborhood to be improved, and it also provided feedback between them and the
college students, fostering their understanding and the consideration of  other realities. Lucas et al. (2013), as part
of  their  Horizon  Project,  managed  to  empower  students  with  the  responsibility  of  evaluating  the
communications environment, identifying problems, investigating the literature to provide the most up-to-date
knowledge and using tools that allowed for the joint creation of  proposals with community partners, proposing
participative programs in tune with the community itself. In this way, the students acquired competences in order
to establish alternative actions, rationally choosing among them, executing them and evaluating them; and for the
community, a change mechanism was attained that would persist even once the SL program had ended.

2.2. Evaluation of  a service-learning program: research on the strengths and weaknesses

The literature on service-learning has confirmed the effectiveness of  this educational approach in pursuit of
competences and the professional growth of  students. For this reason, it is essential to have tools that contribute
to assessing or evaluating SL programs and that make it possible to investigate the strengths and weaknesses of
the service-learning programs to identify the challenges that are presented by their application, for both students
and instructors.

Various studies, such as that by Blanco-Cano and García-Martín (2021) examine psycho-educational variables
such as a civic behaviors, critical reflection, group work skills, empathy and self-perception by students, in order
to assess service-learning programs. Miró-Miró, Coiduras Rodríguez and Molina-Luque (2021) analyze different
dimensions in the process of  a service-learning program: environmental needs, consistency with the curriculum,
reflection, plurality,  autonomous management, cooperation or involvement and process planning. Meanwhile,
other authors, such as Puig, Martín and Rubio (2017), assess SL programs by means of  a self-assessment rubric
that allows them to see the maturity levels of  each of  the instructional dynamics or elements analyzed, grouped
into three sections: basic, pedagogical and organizational. In the first section, we analyze the needs detection
(who decides the social need), the duration and the tasks that make up the service offered by the students
(service performance), the perception of  the service from the social perspective (meaning of  the service) and
how to  acquire  learnings  Dynamic  education  considers  aspects  related  to  contributions  by  the  participants
(participation), collective work processes (teamwork), critical reflection processes, public appreciation activities
and positive reinforcement (recognition), and the evaluation plan. And in terms of  organizational elements, we
analyze the role of  community partners and the consolidation of  SL programs in these cooperating entities (Puig
et al., 2017).

Consistent with the scientific literature reviewed, this study conducts a self-assessment of  the service-learning
project according to the levels of  development established by Puig et al. (2017), as indicated in  Table 1, in order
to investigate the strengths and weaknesses of  service-learning programs, based on this self-assessment.
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Unrecognized needs. 
Although there are needs 
present in the SL project, 
they have not been 
detected or previously 
defined.

Presented needs. 
The social needs that are 
addressed in the SL 
project are defined by 
educators and/or the 
cooperating entities, 
without any student 
participation.

Decided needs. 
The social needs addressed
in the SL project are 
chosen by the students, in 
cooperation with the 
instructors, after having 
explored different social 
problems.

Discovered needs.
The students themselves 
are the ones who discover 
the need to be met after 
performing a group 
research project and 
obtaining a critical 
understanding of  the 
environment.

Se
rv

ic
e

pr
ov

is
io

n 

Simple. 
The service that the 
students provide takes 
place over a short period 
of  time and consists of  
simple activities that are 
not very demanding or 
require much 
commitment.

On-going. 
The service consists of  
repetitive and/or easy-to-
understand activities that 
are moderately demanding
and require a moderate 
level of  commitment over 
a longer period of  time.

Complex. 
The service is performed 
over a long period of  time 
and includes activities with
a high level of  difficulty, 
which are very demanding 
and require a high level of  
commitment; it thus 
favors the acquisition of  
skills and experience.

Creative. 
The service is very 
demanding and requires a 
very high level of  
participation, since the 
students themselves must 
design complex activities 
that serve to reduce social 
needs, through large doses
of  creativity. The duration 
of  the service is variable.

M
ea

ni
ng

 o
f 

th
e 

se
rv

ic
e

Tangential
The service is not 
performed on the basis of  
a detected need, and 
consequently the students 
do not appreciate its social
perspective.

Necessary
A service is performed 
that solves or improves a 
community problem, 
although the students 
sometimes do not 
appreciate the social 
dimension.

Civic
A service is performed 
that solves or improves a 
community problem, 
where the students 
perceive its social 
dimension.

Transformational
In addition to performing 
a service that solves or 
improves a community 
problem, while 
appreciating its social 
dimension, the students 
understand the limitations 
of  actions that do not take
into account political 
action. 

C
ur

ri
cu

la
r

an
d 

so
ci

al
le

ar
ni

ng

Spontaneous 
The acquisition of  social 
and curricular skills occurs
informally during the 
service, but the activities 
are not scheduled or 
planned to facilitate their 
acquisition.

Planned
Planning exists based on 
the educational project 
and on the social and 
curricular competences to 
be achieved, designing 
specific activities for their 
acquisition, but without 
necessarily taking into 
account a connection with 
the service.

Useful
The service is directly 
connected to the 
educational project and to 
the curricular and social 
skills to be achieved, 
designing specific activities
to encourage their 
acquisition, and resulting 
in an increase in the 
quality of  the students’ 
participation.

Innovative
The service is directly 
connected to the 
educational project and to 
the social and curricular 
skills to be achieved, but 
they are acquired based on
a research activity.
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Closed
The proposal and 
scheduling of  activities for
the students are closed, 
and no changes can be 
made.

Delimited
The students occasionally 
provide ideas in the 
different stages of  the 
procedure, when they are 
requested by the 
instructors.

Shared
The design and 
development of  activities 
are carried out jointly 
between teachers and 
students, sharing the 
responsibility.

Student-led
The students are the main 
protagonists and those 
responsible for the design 
and development of  
activities, taking part in 
and making significant 
decisions in all stages.

T
ea

m
 w

or
k

Undetermined
There is no group work 
because the service is 
performed individually, 
although students 
sometimes help each other
spontaneously and on an 
isolated basis.

Collaborative
Group work consists of  
the joining of  independent
tasks performed 
autonomously. 

Cooperative
The students work as team
on a joint project, 
complementing their 
contributions to reach the 
same objective.

Expansive
The group work among 
the students is cooperative,
but also actively 
incorporates other 
external agents, promoting
the creation of  
participatory community 
networks.

R
ef

le
ct

io
n 

an
d 

cr
it

ic
al

th
in

ki
ng

Diffuse. 
Reflections emerge 
naturally, but do not 
anticipate or propose 
activities to promote 
critical thinking.

Occasional. 
Activities are occasionally 
planned to promote 
reflection and critical 
thinking, but not as part 
of  the development of  SL 
activities themselves.

Continuous. 
The reflection and critical 
thinking by the students 
are of  utmost importance 
throughout the entire SL 
project, and activities are 
planned in this regard.

Productive. 
In addition to engaging in 
critical reflection 
throughout the project, in 
a planned manner, 
students integrate these 
reflections in a synthesis 
activity that they disclose 
to the community and/or 
they create a new 
contribution to society.

R
ec

og
ni

ti
on

Casual. 
There are no planned 
recognition activities, but 
they may emerge naturally 
between the agents and 
participating institutions, 
showing appreciation for 
the work done by students.

Intentional. 
The instructors develop 
celebratory acts 
recognizing the students’ 
work, providing positive 
reinforcement.

Reciprocal. 
Cooperating entities 
and/or the beneficiaries 
of  the service, on their 
own or in cooperation 
with instructors, propose 
activities to celebrate and 
recognize the students’ 
work.

Public.
Besides their being mutual 
recognition, public 
transcendence occurs as 
the result of  the SL 
activities, either because 
they have been made 
known to the community, 
or because the 
administration expresses 
appreciation for the civic 
work and disseminates it. 

A
ss

es
sm

en
t

Informal. 
The instructors do not 
establish a specific 
evaluation plan, although 
they may occasionally and 
spontaneously evaluate the
tasks performed by the 
students, communicating 
their assessments to them. 

Intuitive. 
The instructors’ evaluation
is based on the 
achievement of  certain 
general learning objectives,
objectively assessed, but 
without using precise 
indicators.

Competence-based. 
The instructors’ evaluation
is based on specific 
objectives, methods and 
indicators, the purpose of  
which is to improve the 
development of  
competences by the 
students and to accredit 
their achievement.

Multifocal. 
Students, along with 
instructors and the 
cooperating entities, 
actively participate in the 
planning and performance
of  the different 
competence-based 
evaluation processes.
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Unilateral partnership. 
No cooperating or public 
entity participates in the 
project, nor does any party
from the tertiary social 
action sector.

Directed partnership. 
There is a cooperating 
public or tertiary social 
action sector in the SL 
project, but it is limited to 
providing the space where 
the service is provided.

Agreed partnership. 
There is a joint agreement 
with a public or tertiary 
social action sector entity 
to apply a specific SL 
project.

Constructed 
partnership. 
There is a joint agreement 
with a cooperating entity 
from the public or tertiary 
social action sector, with 
whom the SL project is 
designed and implemented
from the beginning to the 
end of  the process.

C
on

so
lid

at
io

n 
in

 s
oc

ia
l e

nt
it

ie
s Incipient. 

The participating entity 
understands what SL is 
because it has already 
occasionally participated in
a prior experience, or 
because it has been 
explained to them, along 
with the project. 

Accepted. 
The directors of  the 
cooperating entity 
recognize SL projects and 
their educational function.

Integrated. 
The cooperating entity has
a program of  SL activities,
and also has the team and 
structure needed to 
implement it.

Identity. 
The cooperating entity 
considers SL to be a trait 
of  its own identity and 
provides sufficient 
resources to consolidate its
development.

Table 1. Levels of  development of  the variables to be analyzed in a SL project (adapted from
GREM, 2014 in Puig et al., 2017, pp. 127-128)

3. Method

3.1. Participants and instruments

The evaluation of  the service-learning program and research on its strengths and weaknesses was carried out at
the  College  of  Legal  and Social  Sciences  at  King Juan Carlos  University.  A total  of  88  students  from the
Marketing degree program participated, who were given the opportunity to participate in this project. All the
students were registered for the subject Communications Policy and Digital Advertising, a required one-semester
course (6 ECTS credits) in the third-year syllabus. The ages of  the students ranged from 20 to 25 years, and
62.64% were female and 37.36% were male. All students taking the course voluntarily decided to participate in
the SL project, which required them to attend orientation sessions, complete experience journals, participate in
the  interviews  with  the  instructor  and  perform the  service-learning  activities  within  the  framework  of  the
continuous course assessment.

It was decided to evaluate the service-learning programs in this area of  knowledge of  higher education, Business
Economics, since there are very few studies in the literature on the promotion and evaluation of  service-learning
programs specifically in the field of  marketing. As a result, it could contribute interesting and unprecedented
findings.

The central focus of  the service-learning program was the reduction of  inequalities (Sustainable Development
Objective 10), specifically, Goal 2, promoting the social inclusion of  individuals regardless of  their age, race,
gender, ethnic group, religion, economic status or origin (Naciones Unidas, s. f.). Based on this SDO, increasing
the awareness of  the residents of  the neighborhood surrounding the university (Vicálvaro) and the university
community itself  was established as the objective of  the SL program, with regard to a detected social problem:
the need for the integration and co-existence with migrants and refugees, identifying the entire neighborhood
community, both native and migrant, as those responsible for the achievement of  a stable co-existence. The
social context of  cities has experienced a gradual increase in recent years of  migrants who come to live alongside
us in our neighborhoods, which requires increased awareness on behalf  of  all citizens of  their situation and
integration for a stable, long-lasting cohabitation. The percentage of  foreign residents in the historic city center
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of  Vicálvaro (Madrid) represents nearly 21% of  the total population ("Padrón municipal de habitantes 2020 del
Distrito 19", s.f.).

Through the programming and implementation of  communications plans based on service-learning, a program
of  reflective activities  was articulated,  which culminated in  the provision of  services in favor of  the social
problem that was detected, in a shared dynamic among the university, the town council and entities of  social
action.  Based on a briefing presented by the Development and Assistance Foundation,  a cooperating social
entity, the students were required to develop a communications plan which required them to make direct contact
with the community, analyzing its social needs and offering a communications action that would achieve the
proposed objectives and reach the target  population.  The prior development  of  specific  classes on service-
learning and non-profit marketing was necessary, as well as the participation and cooperation of  social entities in
the tertiary sector, public administrations and the surrounding community, which made it possible to focus on
the proposals not only in the development and transformation of  the community context in relation to the
detected social  problem,  but  also on the  curricular  and professional  education of  the  students,  taking  into
account a different reality and vision.

The evaluation of  the service-learning program received no financing, but both the Institutional History Chair
of  the university and the Dean’s office of  the campus where the activities were carried out financed some of  the
materials, with some actions being sponsored by neighborhood businesses. This confirms the cooperation of
other participants that committed themselves to the service-learning program, in addition to the Development
and Assistance Foundation, an entity in the tertiary social action sector that was a partner in the project; students,
teachers and administrative and services staff  of  the university and the neighboring community, all of  whom
actively participated in the activities that were carried out.

3.2. Design and procedure

Given the specific characteristics of  the objective and the study itself, it was decided to use an observational case
study approach.  The case study was executed in three phases,  following the method described by Martínez
Bonafé (1988):

• Pre-active phase: the theoretical foundations were analyzed; the institutional and social context of  the
selected  educational  area  was  defined;  the  research  questions  and  objectives  were  proposed;  the
contextual influences were defined, as were the resources that would be needed and the timing; and the
research process was proposed.

• Interactive phase: the intervention and field work were carried out. Qualitative information was collected
before and after applying the service-learning methodology, through the different tools that have already
been described.

• Post-action phase: the final report on the study was written, detailing the critical reflections on the case
studied.

A  qualitative  study  was  conducted,  based  on  participant  observations,  specifically,  on  natural  participation-
observation. This technique makes it possible to capture the reality and the social interaction of  a specific group
of  individuals, meticulously collecting data and organizing it through a non-intrusive method, as the researcher
belongs to the environment of  the group that is intended to be studied (Maestre, 1990; Taylor & Bogdan, 1990).
In this manner, the researcher herself  shares the context and the experience with the subjects being researched,
directly discovering the information from inside the group and understanding the scenario, which allows her to
make  decisions  about  the  research  design  and  to  make  alterations  as  necessary.  During  the  participation-
observation,  the instructor,  a native member of  the professor-student relationship,  becomes an observer of
other subjects who also belong to the same group, the students, and this minimizes the risk of  opposition and
increases  the  accessibility  of  the  researcher,  as  she  has  greater  facility  to  relate  to  all  the  members,  which
increases the viability of  the study and makes this technique one of  the most complete, since besides making a
diagnosis  through  the  observation  procedure,  it  formulates  proposals  and  solutions  based  on  the  findings
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(Samino & Rivero, 2018). The level of  participation was natural, since both the observer and the group are
considered to be members of  the educational community. Following previous experiences in the systematization
of  educational experiences and in order to avoid biases derived from the researcher’s interpretive frameworks in
the observation (Schensul, Schensul & LeCompte, 1999) and to improve the rigor and validity of  the data, it was
decided to extend the qualitative data collection through other additional information gathering tools: personal
interviews of  the students, field notebooks or “experience diaries” kept by the students before and after the SL
methodology and videos of  the students. In this way, a triangulation was achieved by forming a “team” with the
students themselves when collecting and interpreting the qualitative data. In addition, evaluation rubrics were
used to evaluate from a curricular perspective the service-learning activities implemented by the students.

Three cycles of  semi-structured interviews were carried out with nine groups of  students who participated in the
SL program, one before applying the service-learning methodology, another at the midpoint of  the intervention
and the last one upon finishing the program. The field diaries were also completed as a group before applying
the service-learning methodology and at the end of  the experience. In them, students were required to include
not only information about specific events, but also about the meaning of  the event and possible improvements.
The instructor-researcher completed her field diary throughout the entire intervention process.

Different sources were used to examine the service-learning project itself. The institution itself  (Institutional
History Chair at King Juan Carlos University) completed a preliminary evaluation rubric and an intermediate
evaluation rubric, in which a grade of  “suitable” was obtained; and a final rubric with a project evaluation of
“excellent”. The Service-Learning Project Evaluation Commission, which forms part of  the University Service-
Learning Office of  King Juan Carlos University,  felt that  it  would be worthwhile  to repeat the project  and
granted it practically the maximum score. In addition, this research used a self-assessment rubric developed by
Puig et al. (2017), adapting it following the recommendations by Blanco-Cano and García-Martín (2021) and
Miró-Miró et al. (2021), using different instruments to collect data on the basic, pedagogical and organizational
variables indicated in Table 1, evaluated according to the levels of  development established by Puig et al. (2017).

3.3. Data analysis

The data were processed using Atlas.ti qualitative research software. This software permits a cyclical examination
of  the texts analyzed through a description and analysis of  the content that produces holistic representations
based on the evidence (Samino & Rivero, 2018). The analysis followed the QDA model by Miles, Huberman  and
Saldaña (2013), which includes five different phases: exploring, cataloging, recoding, ranking and expressing the
model.

The  documents  analyzed  with  Atlas.ti7  software  included  the  students’  field  diaries  and  the  instructor-
researcher’s own diary, as well as the student interviews before, during and after the program. The contents were
analyzed in three blocks (educational experience, pedagogical aspects and relationship to the cooperating entity),
categorizing  the  concepts  analyzed  within  each  block.  The  first  block  included  the  following  categories:
perception of  the social problem and empathy, curricular and professional contribution,  personal and social
contribution, civic attitude, satisfaction and motivation and association of  the learning to the service. In the
pedagogical aspects block, the following were categorized: complexity of  the tasks, team work, problem-solving
and/or conflict resolution capacity and the adaptation of  the course contents to the SL program. The last block
analyzed the role of  the cooperating entity and its relationship with the students over the course of  the program.

In order to assess the impact on the students, the grades on the continuous assessment work and the students’
final course grades were evaluated. In order to evaluate the continuous assessment work, the instructor analyzed
the videos that were recorded of  the service, provided by the students, through a competence- and social-based
rubric that was previously made available to the students. In addition, the students themselves completed a self-
assessment rubric and a co-evaluation rubric of  their teammates in order to assess the social competences that
were acquired.
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4. Results

4.1. Impact on the students

In order to understand the implications of  the service-learning methodology for the students, a content analysis
and a discourse analysis of  the field diaries and student interviews were performed. The grades earned on the
continuous assessment work were also analyzed using the service-learning methodology in order to evaluate the
acquisition of  curricular competences.

The  students  maintained  that  they  have  strengthened  many  of  the  curricular  competences  of  the  degree
program, which helped them better understand the profession for which they were training, and opened their
minds to new marketing focuses.  This was  manifest  in their  academic results,  which reflected a motivation
stemming from the work well done. More than 44% of  the students obtained a grade of  “outstanding” on the
continuous assessment work using the SL methodology, while slightly more than 35% earned a grade of  “very
good” and 20.45% received passing grades,  with no student  failing the  course  and all  taking  part  in  these
continuous evaluation activities. The final results of  the course were also very positive, with no failing grades,
only 22.73% of  the students earning merely passing marks and more than 60% receiving “very good” and
13.64% earning “outstanding” grades. Only three students decided to drop out of  the course and not sit for the
exam. 

On the other hand, the data analysis shows that thanks to the SL methodology, the students were more involved
in autonomous decision-making and improved their capacity to overcome obstacles within their civic action.

4.2. Self-assessment of  the SL project: identification of  weaknesses, strengths and challenges presented
by its application

Figure 1. Self-assessment of  the SL project

The researcher used information based on student discourse (field diaries and interviews) and discourse from her
own field diary to conduct the self-assessment of  each of  the variables indicated in Table 1. The results of  the
self-assessment of  the service-learning program can be seen in Figure 1, where the level achieved is indicated for
each of  the variables analyzed. As can be seen, the highest level is reached for the variables: performance and
meaning  of  the  service;  contributions  by  the  participants  (participation);  teamwork,  reflection  and  critical
thinking; public appreciation activities and positive reinforcement (recognition); evaluation plan and community
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partners, which were perceived as strengths of  the service learning program; seen as weaknesses were: needs
detection  and learning,  perceived  as  the  greatest  challenges  posed  by  the  application  of  a  service-learning
program in higher education, for both students and instructors; and the consolidation with entities, a challenge
primarily for the cooperating entities, but also for participating instructors and students, since they must try to
find an entity with a consolidated level of  identity or at least one integrated from the perspective of  service-
learning.

• Detection of  the need

Need detection reached level 3, in other words, the needs acted upon were decided on by the students
with the help of  the instructor, through the analysis of  the different problems. In this way, the students
played a greater role in selecting the need, with the instructor promoting opportunities for constructive
conversation and understanding in order to achieve the participation of  the entire group in the decision
regarding the need to be met.

• Service provision

A creative service was provided, with complex tasks in which the students were required to design the
service in order to meet a specific need, using all their skills and knowledge, which was quite demanding
and required a very high level of  participation. Therefore, the highest level was reached.

• Meaning of  the service

This meaning alludes to the social footprint left by the service provided. This footprint can be measured
through the social impact achieved through the SL activities or the civic awareness that the students
expressed after performing the service (Puig et al., 2017). In this experience, the meaning of  the service
reached level 4 because it was transformational. The students not only had the will to cooperate and
were active in detecting the need, finding out about the entity and about the target social group and
analyzing the impact of  the activity, they were also aware of  its social dimension and perceived the
difficulty of  modifying people’s beliefs and behaviors, and the difficulty of  attending to such a large
vulnerable group, understanding that, even though community service tasks are all well and good, they
can never reach the same objectives as public policies and political action.

On the other hand, a significant impact was achieved, since the SL activities performed by the students
attained an extraordinary level of  participation by the university and local neighborhood community. 

• Curricular and social learning

The learning was useful, achieving level 3, which means that the planned curricular learning, the social
competences to be attained and the continuous assessment work were directly connected to the service.
The  instructor  intentionally  oriented  the  service-learning  activities  towards  curricular  and  social
competences that the students needed to acquire, so that they put into practice the professional learning
associated with the degree program, which favored the service quality.

• Participation

The highest level was obtained in the participation variable: guided participation. From the outset, it was
the  group  of  students  that  assumed  the  leadership  role  in  the  SL  activity,  becoming  in  the  main
characters  and  undertaking  the  responsibility  for  the  design  and  development  of  the  activities,
intervening and making significant decisions in all stages. This involved higher levels of  participation,
planning, personal and group initiative and delegation of  responsibilities.

• Team work

Extensive group work was involved (level 4). In addition to performing cooperative work in which the
students complemented one another in roles and functions in order to perform the service, and where
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they shared both individual as group contributions that were closely interrelated and interconnected,
other external agents were also incorporated in the SL, as public or social action entities, primary and
secondary schools, performing group work and creating networks of  community action that were joined
by new participants. This entailed the use of  social skills on the part of  the students.

• Reflection and critical thinking.

The reflection and critical thinking variable also reached the highest level: productive reflection. This
means, on the one hand, continuous and planned reflection through the keeping of  experience diaries,
exercises and regular meetings to share reflections previously made by the students. And, on the other
hand was the implementation of  photographic and video reports, as well as other publicly disseminated
SL activities,  which  created new contributions  to society  based on their  own reflections  about  the
detected social problem. All this represented an incentive that resulted in a commitment to the course
subject and the social need. While the real experience of  the service provided them with a sense of
personal and professional empowerment, it also made them aware, as professionals and citizens, that
they should be involved in caring for society and in social responsibility.

• Recognition

Recognition was public and reciprocal, showing the students that their experience was a success. The
social entities and the educational institution worked together to hold an event of  public recognition to
celebrate and recognize the students’ work,  showing a video presentation of  the activities that were
carried out. This event was attended by persons from both the entities and university, in addition to
those benefiting from the service. Additionally, both the university and the cooperating social institutions
publicly  disseminated the  civic  value  of  the  activities  and expressed their  gratitude to the  students,
posting on social networks that transcended the university setting. It is thus assessed that the highest
level was achieved for this variable.

• Assessment

A competence-based assessment was carried out, where the teachers based the evaluation on objectives,
methods and specific indicators, the purpose of  which was to improve the development of  competences
by the students, demonstrating their achievement. The students were previously informed about the
competence-based assessment rubric to be used and, subsequently, the score they earned on each item,
in order to assess which competences were attained and which required more work. In addition to this
competence-based  assessment,  a  multifocal  (level  4)  assessment  was  carried  out,  in  which  self-
assessment and co-assessment practices were introduced, both by the students themselves, and by the
instructor and the participating entities, in addition to that of  the SL project itself.

• Community partners

A partnership was created,  i.e.  the  institutions  involved (the  university  and the  social  entity)  jointly
designed  and  applied  the  project  from  the  start  to  finish  of  the  process,  both  contributing  their
experience to shape a beneficial project that would also improve their environment. Over the course of
the  project,  more  public  and  social  entities,  primary  and  secondary  schools  were  added  that  were
interested in SL activities. Therefore, the maximum level was reached for this variable.

• Consolidation in social entities

An integrated consolidation exists in the cooperating social entity (level 3). This implies that the entity
has  the  necessary  team and  structure  in  order  to  implement  SL  activities  in  cooperation  with  the
university and monitor the project, although service-learning is not considered to be an identifying trait
of  it, and therefore it does not provide sufficient resources to consolidate the development of  ongoing
SL projects.
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5. Discussion, limitations and practical and social implications

This research has made it possible to improve our understanding of  the educational and social opportunities this
methodology offers for higher education. In addition to promoting a citizenry that is more committed to the
current  reality,  the  real  experience  of  the  students  in  designing  and implementing  the  community  services
through professional competences that are acquired in the course and the degree program show the potential of
the university to take action on social problems in its surrounding environment. These results support previous
studies that state that SL helps improve the civic attitudes of  the students (Blanco-Cano & García-Martín, 2021;
Miró-Miró et al., 2021; Fougère et al., 2020; Chiva-Bartoll, Gil-Gómez, & Zorrilla-Silvestre, 2019; Sevin, Hale,
Brown,  & McAuley,  2016;  Taylor  & Leffers,  2016).  At  the  same time,  this  study  has  made  it  possible  to
understand that projects addressing social problems related to vulnerable groups and/or migrant groups manage
to change the negative perception that the students might have about this group, increasing their understanding
and improving their behavior toward inclusion and diversity, as is supported by the literature (Case, Schram, Jung,
Leung,  & Yun,  2020;  Garbarino  & Lewis,  2020;  Iyer,  Carrington,  Mercer  & Selva,  2018;  Lawson,  Cruz  &
Knollman, 2017; Mergler et al., 2017; Beauvais, Foito, Pearlin, & Yost, 2015). In addition to discovering different
social  situations,  the students developed respect and curiosity  for the other culture,  increasing their  cultural
humility, as reported by Trigos-Carrillo, Fonseca and Reinoso (2020), Harrop-Allin (2017) and Sabo et al. (2015).

In this study, it was observed how SL has promoted greater participation and a higher level of  work in a group
of  students,  by  requiring  them to  associate  with  people  different  from themselves  in  a  situation  in  which
partnership, cooperation, negotiation and consensus are crucial in order to achieve the objective, which promotes
fellowship and improves the ties among the students in the work group, as shown by the literature (Blanco-Cano
& García-Martín, 2021; Johnson & Howell, 2017; Gil-Gómez, Moliner-García, Chiva-Bartoll & García López,
2016; Taylor & Leffers, 2016; Zayas, 2015). An improvement has also been perceived in student training, by
requiring them to solve real problems in real contexts, contributing their theoretical knowledge to do so, which
means they must first  understand what is  occurring in order to solve the problem (empathy).  This actually
confirms the findings of  previous works, such as those by Horst, Schwartz, Fisher, Michels and Van Winkle
(2019), Sin et al. (2019) and Lee, Harris, Mortensen, Long and Sugimoto-Matsuda (2016). Assuming that they are
capable of  helping others through professional learning related to their future labor activity favors a positive self-
concept, which is a hypothesis also supported by Levkoe, Friendly and Daniere (2020), Trigos-Carrillo et al.
(2020), Cotten and Thompson (2017) and Menéndez-Varela and Gregori-Giralt (2017). This is in addition to
greater  self-esteem,  recognition  and  personal  satisfaction,  confirming  the  studies  by  Gerholz,  Liszt  and
Klingsieck  (2018),  Saylor  et  al.  (2018),  Tee  and  Kalidas  (2016)  and  Rondini  (2015),  thus  promoting  the
professional  growth of  the students (Blanco-Cano & García-Martín,  2021;  Miró-Miró et  al.,  2021;  McClure
Brenchley & Donahue, 2017; Kohlbry & Daugherty, 2015; Folgueiras, Luna & Puig, 2013; Fuertes, 2013; Celio,
Durlak & Dymnicki, 2011). These positive effects lead to increased student motivation with regard to the course,
as shown by the results of  this case study, and corroborating the research by Rodríguez-Izquierdo (2019) and Li,
Guo, Yao, Wang and Yan (2016).

It has also been demonstrated that SL activities promote and increase reflection and critical thinking processes,
since as the literature states, reflection is crucial in order for the service-learning to produce results (Herrmann,
2020; Mackenzie et al., 2019; Daniel & Mishra, 2017; Schmidt & Brown, 2016). The students themselves admit
that it is precisely these processes of  reflection that help them become aware of  what they have achieved by
applying the course contents in a real-life situation, while at the same time helping others, which is in line with
the analyzed literature (Blanco-Cano & García-Martín, 2021; Sevin et al., 2016). This conclusion is aligned with
previous studies that indicate that SL helps increase critical thinking skills in students through the reflections
made, stimulating their critical awareness (Fougère et al., 2020; Chiva-Bartoll et al., 2019; Horst et al., 2019; Sin et
al., 2019; Asghar & Rowe, 2016; Rondini, 2015).

Finally, the assessment conducted throughout the service-learning project has been more complete, and this has
meant a better quality of  activities, which has led to better grades, and therefore it is concluded that SL has a
positive  impact  on  the  assessment.  This  finding  is  in  agreement  with  previous  studies,  which  indicate  that
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service-learning has positive repercussions on the assessment of  the quality of  the projects (Miró-Miró et al.,
2021; Puig et al., 2017; Campo, 2014).

This study has made it possible to understand the positive impact of  service-learning on aspects related to each
of  the agents involved. In the case of  the students, this was by acquiring the curricular and social competences,
increasing motivation and satisfaction with their course; for the instructor-researcher, it was by discovering and
learning about the strengths and weaknesses of  the service-learning program and reflecting on the challenges
that the application of  these programs represents in higher education; for the university, it was by achieving part
of  its mission and one of  the objectives of  its strategic plan, through the support of  activities that promote
achieving the sustainable development objectives, social responsibility and civic commitment ("Plan Estratégico
2020-2025 de la Universidad Rey Juan Carlos", s. f.); in terms of  the surrounding community, it was by having
increased their awareness of  the detected social problem; and with regard to the cooperating social entity, by
fulfilling their mission and making the community aware of  their existence. Furthermore, it can be stated that the
SL program has helped, albeit to a lesser extent, to achieve goal 2 of  Sustainable Development Objective 10,
reducing inequalities and promoting the social inclusion of  migrants and refugees in a specific neighborhood of
Madrid.

Even though the assessment of  the SL program has shown a great number of  strengths in the performance and
meaning of  the service, certain weaknesses have been detected in terms of  participation, team work, reflection
and critical thinking, recognition, the assessment plan and community partners, which provide the opportunity
for improvement and pose a challenge for the application of  this methodology in higher education. With regard
to  the  need  detection,  this  should  be  discovered  by  the  students  themselves,  without  any  help  from  the
instructor,  after  performing  group  research  and  coming  to  a  critical  understanding  of  the  environment.
However, this  process involves different periods of  observation,  exploration,  reflection,  critical  thought and
conversation that make it complicated to complete it in the single academic quarter allotted for this course, thus
requiring this analysis to be abbreviated, turning this need into a consensual decision between the instructor and
the students. Even though the curricular learning in this SL project is directly linked to community service, there
is no exhaustive research activity for educational and training purposes; that is to say, the work is not project-
based, which is an aspect that poses an important challenge in higher education. Furthermore, with regard to the
social entity, the challenge for the instructors and students is to be able to find a cooperating entity that considers
SL to be one of  its identifying traits, and that provides sufficient resources to service-learning programs in order
to consolidate its development. And if  it is not possible, then it would be necessary to cooperate with at least
one entity that has a program of  service-learning activities, as well as the team and structure that are necessary in
order to implement them. In addition, it is expected that as the SL methodology and cooperation with outside
entities are consolidated, the latter will be able to integrate service-learning into their ideology, including projects
in their programming and providing resources for them. Therefore, it is a medium-long term project, which will
only be successfully achieved with the continuity of  service-learning projects or programs.

In order to respond to the research objective, it has been necessary to intervene in a specific course and area of
higher education. This fact by itself  poses a limitation; however, its contributions can be transferred to similar
contexts and are open to the entire academic community. Furthermore, it is considered appropriate to work
towards the creation of  an efficient, specific assessment procedure in order to quantify the results of  the service-
learning, which would make it possible to verify the benefits SL provides, in an attempt to extend the analysis
over the long term. These limitations open the door to new lines of  research to consider for subsequent service-
learning programs. There is little doubt that analyzing ways to tackle the challenges detected in this study will also
represent future lines of  research. 

Declaration of  Conflicting Interests
The  author  declared  no  potential  conflicts  of  interest  with  respect  to  the  research,  authorship,  and/or
publication of  this article. 

-17-



Intangible Capital – https://doi.org/10.3926/ic.2093

Funding

The author declares that she has received no financial support for the research, writing and/or publication of
this article. However, both the Institutional History Chair of  King Juan Carlos University and the Dean’s office
of  the campus where the SL activities were performed financed some of  the materials.

References
Alvarado, L. (2017). Aprendizaje como proceso transformador: Una experiencia de proyección a la comunidad. 

Revista Comunicación, 26(1-17), 14-31. Retrieved January 28th, 2022, from: 
https://revistas.tec.ac.cr/index.php/comunicacion/article/view/3320 https://doi.org/10.18845/rc.v26i1-17.3320 

Asghar, M., & Rowe, N. (2016). Reciprocity and critical reflection as the key to social justice in service learning: A
case study. Innovations in Education and Teaching International, 54(2), 117-125. Retrieved January 28th, 2022, from: 
https://www.tandfonline.com/doi/full/10.1080/14703297.2016.1273788 
https://doi.org/10.1080/14703297.2016.1273788 

Bamber, P., & Hankin, L. (2011). Transformative learning through service learning: No passport required. ‐
Education + Training , 53(2/3), 190-206. Emerald Group Publishing Limited.  
https://doi.org/10.1108/00400911111115726

Beauvais, A., Foito, K., Pearlin, N., & Yost, E. (2015). Service Learning with a Geriatric Population: Changing 
Attitudes and Improving Knowledge. Nurse Educator, 40(6), 318-321. Retrieved January 31st, 2022, from: 
https://journals.lww.com/00006223-201511000-00016 https://doi.org/10.1097/NNE.0000000000000181 

Blanco-Cano, E., & García-Martín, J. (2021). El impacto del aprendizaje-servicio (ApS) en diversas variables 
psicoeducativas del alumnado universitario: Las actitudes cívicas, el pensamiento crítico, las habilidades de 
trabajo en grupo, la empatía y el autoconcepto. Una revisión sistemática. Revista Complutense de Educación, 32(4),
639-649. Retrieved January 28th, 2022, from: https://revistas.ucm.es/index.php/RCED/article/view/70939 
https://doi.org/10.5209/rced.70939 

Campo, L. (2014). Aprendizaje Servicio y educación superior. Una rúbrica para evaluar la calidad de proyectos. Tesis 
Doctoral, Universidad de Barcelona, Cataluña, 332. Retrieved January 12th, 2021, from: 
http://diposit.ub.edu/dspace/handle/2445/57565

Case, L., Schram, B., Jung, J., Leung, W., & Yun, J. (2020). A meta-analysis of  the effect of  adapted physical 
activity service-learning programs on college student attitudes toward people with disabilities. Disability and 
Rehabilitation, 43(21), 2990-3002. Retrieved January 31st, 2022, from: 
https://www.tandfonline.com/doi/full/10.1080/09638288.2020.1727575 
https://doi.org/10.1080/09638288.2020.1727575 

Celio, C.I., Durlak, J., & Dymnicki, A. (2011). A Meta-Analysis of  the Impact of  Service-Learning on Students. 
Journal of  Experiential Education, 34(2), 164-181. Retrieved January 31st, 2022, from: 
http://journals.sagepub.com/doi/10.1177/105382591103400205 https://doi.org/10.5193/JEE34.2.164 

Chang, B.A., Karin, E., Davidson, Z.A., Ripp, J., & Soriano, R.P. (2019). Impact of  a Short-Term Domestic 
Service-Learning Program on Medical Student Education. Annals of  Global Health, 85(1), 92. Retrieved 
January 28th, 2022, from: https://annalsofglobalhealth.org/articles/10.5334/aogh.2465 
https://doi.org/10.5334/aogh.2465 

Chiva-Bartoll, O., Gil-Gómez, J., & Zorrilla-Silvestre, L. (2019). Improving the effective personality of  pre-
service teachers through service-learning: A physical education approach. Revista de Investigación Educativa, 
37(2), 327-343. Retrieved January 31st, 2022, from: https://revistas.um.es/rie/article/view/303331 
https://doi.org/10.6018/rie.37.2.303331 

Cleland, J., & Durning, S.J. (2019). Education and service: How theories can help in understanding tensions. 
Medical Education, 53(1), 42-55. Retrieved May 3rd, 2022, from: 
https://onlinelibrary.wiley.com/doi/10.1111/medu.13738 https://doi.org/10.1111/medu.13738 

-18-

https://doi.org/10.1111/medu.13738
https://onlinelibrary.wiley.com/doi/10.1111/medu.13738
https://doi.org/10.6018/rie.37.2.303331
https://revistas.um.es/rie/article/view/303331
https://doi.org/10.5334/aogh.2465
https://annalsofglobalhealth.org/articles/10.5334/aogh.2465
https://doi.org/10.5193/JEE34.2.164
http://journals.sagepub.com/doi/10.1177/105382591103400205
https://doi.org/10.1080/09638288.2020.1727575
https://www.tandfonline.com/doi/full/10.1080/09638288.2020.1727575
http://diposit.ub.edu/dspace/handle/2445/57565
https://doi.org/10.5209/rced.70939
https://revistas.ucm.es/index.php/RCED/article/view/70939
https://doi.org/10.1097/NNE.0000000000000181
https://journals.lww.com/00006223-201511000-00016
https://doi.org/10.1108/00400911111115726
https://doi.org/10.1080/14703297.2016.1273788
https://www.tandfonline.com/doi/full/10.1080/14703297.2016.1273788
https://doi.org/10.18845/rc.v26i1-17.3320
https://revistas.tec.ac.cr/index.php/comunicacion/article/view/3320


Intangible Capital – https://doi.org/10.3926/ic.2093

Condeza, R., Montenegro, C., & Gálvez, M. (2015). Una experiencia de formación universitaria para comunicar 
sobre desigualdad y pobreza. Cuadernos.info, (37), 151-166. Retrieved May 27th, 2021, from: 
http://ojs.uc.cl/index.php/cdi/article/view/24173 https://doi.org/10.7764/cdi.37.795 

Correa, J.M., & De Pablos, J. (2009). Nuevas tecnologías e innovación educativa. Revista de Psicodidáctica, 14(1), 
133-145.

Cotten, C., & Thompson, C. (2017). High-Impact Practices in Social Work Education: A Short-Term Study-
Abroad Service-Learning Trip to Guatemala. Journal of  Social Work Education, 53(4), 622-636. Retrieved 
January 31th, 2022, from: https://www.tandfonline.com/doi/full/10.1080/10437797.2017.1284626 
https://doi.org/10.1080/10437797.2017.1284626 

Daniel, K.L., & Mishra, C. (2017). Student Outcomes from Participating in an International STEM Service-
Learning Course. SAGE Open, 7(1), 215824401769715. Retrieved January 31th, 2022, from: 
http://journals.sagepub.com/doi/10.1177/2158244017697155 https://doi.org/10.1177/2158244017697155 

Declaración de Canarias sobre Aprendizaje-Servicio en la Educación Superior. (2021). [Declaración]. Retrieved 
May 30th, 2022, from: https://revistadepedagogia.org/informaciones/declaracion-de-canarias-aprendizaje-servicio-
en-la-educacion-superior/

Dicks, M., & Mitchell, T. (2019). Service or Disservice? Ensuring Pharmacy Students Provide Authentic Service-
Learning.  American  Journal  of  Pharmaceutical  Education,  83(7),  7465.  Retrieved  January  28th,  2022,  from:
http://www.ajpe.org/lookup/doi/10.5688/ajpe7465 https://doi.org/10.5688/ajpe7465 

Figuccio, M.J. (2020). Examining the Efficacy of  E-Service-Learning. Frontiers in Education, 5, 606451. Retrieved 
May 3rd, 2022, from: https://www.frontiersin.org/articles/10.3389/feduc.2020.606451/full 
https://doi.org/10.3389/feduc.2020.606451 

Folgueiras, P., Luna, E., & Puig, G. (2013). Aprendizaje y servicio: Estudio del grado de satisfacción de 
estudiantes universitarios. Revista de Educación, (362).  https://doi.org/10.4438/1988-592X-RE-2011-362-157

Fougère, M., Solitander, N., & Maheshwari, S. (2020). Achieving Responsible Management Learning Through 
Enriched Reciprocal Learning: Service-Learning Projects and the Role of  Boundary Spanners. Journal of  
Business Ethics, 162(4), 795-812. Retrieved January 28th, 2022, from: http://link.springer.com/10.1007/s10551-
019-04365-8 https://doi.org/10.1007/s10551-019-04365-8 

Fuertes, M.T. (2013). El APS en el Prácticum de la formación inicial del profesorado. Propuesta de una estrategia de docencia y 
aprendizaje para la adquisición de competencias genéricas claves para la formación y el desempeño profesional . Tesis Doctoral, 
Universidad Internacional de Catañuña. Retrieved January 21st, 2022, from: 
http://hdl.handle.net/10803/104577

Fung, R.C.H., & Fong, B.Y.F. (2020). Treasure in Elderly Care Learning: A service-learning experience at a 
neighbourhood centre in Hong Kong. Asia Pacific Journal of  Health Management, 15(2), S5-10. Retrieved May 
3rd, 2022, from: https://journal.achsm.org.au/index.php/achsm/article/view/405 
https://doi.org/10.24083/apjhm.v15i2.405 

Garbarino, J.T., & Lewis, L.F. (2020). The impact of  a gerontology nursing course with a service-learning 
component on student attitudes towards working with older adults: A mixed methods study. Nurse Education 
in Practice, 42, 102684. Retrieved January 31st, 2022, from: 
https://linkinghub.elsevier.com/retrieve/pii/S1471595319300095 https://doi.org/10.1016/j.nepr.2019.102684 

Gerholz,  K.-H.,  Liszt,  V.,  & Klingsieck,  K.B. (2018).  Effects of  learning design patterns in service-learning
courses.  Active  Learning  in  Higher  Education,  19(1),  47-59.  Retrieved  January  31st,  2022,  from:
http://journals.sagepub.com/doi/10.1177/1469787417721420 https://doi.org/10.1177/1469787417721420 

Gil, J., Chiva, O., & Martí, M. (2013). La adquisición de la competencia social y ciudadana en la universidad 
mediante el Aprendizaje-Servicio: Un estudio cuantitativo y cualitativo en el ámbito de la Educación Física. 
Revista Internacional De Educación Para La Justicia Social, 2(2), 89-108. Retrieved from: 
https://revistas.uam.es/riejs/article/view/374

-19-

https://revistas.uam.es/riejs/article/view/374
https://doi.org/10.1177/1469787417721420
http://journals.sagepub.com/doi/10.1177/1469787417721420
https://doi.org/10.1016/j.nepr.2019.102684
https://linkinghub.elsevier.com/retrieve/pii/S1471595319300095
https://doi.org/10.24083/apjhm.v15i2.405
https://journal.achsm.org.au/index.php/achsm/article/view/405
http://hdl.handle.net/10803/104577
https://doi.org/10.1007/s10551-019-04365-8
http://link.springer.com/10.1007/s10551-019-04365-8
http://link.springer.com/10.1007/s10551-019-04365-8
https://doi.org/10.4438/1988-592X-RE-2011-362-157
https://doi.org/10.3389/feduc.2020.606451
https://www.frontiersin.org/articles/10.3389/feduc.2020.606451/full
https://doi.org/10.5688/ajpe7465
http://www.ajpe.org/lookup/doi/10.5688/ajpe7465
https://revistadepedagogia.org/informaciones/declaracion-de-canarias-aprendizaje-servicio-en-la-educacion-superior/
https://revistadepedagogia.org/informaciones/declaracion-de-canarias-aprendizaje-servicio-en-la-educacion-superior/
https://doi.org/10.1177/2158244017697155
http://journals.sagepub.com/doi/10.1177/2158244017697155
https://doi.org/10.1080/10437797.2017.1284626
https://www.tandfonline.com/doi/full/10.1080/10437797.2017.1284626
https://doi.org/10.7764/cdi.37.795
http://ojs.uc.cl/index.php/cdi/article/view/24173


Intangible Capital – https://doi.org/10.3926/ic.2093

Gil-Gómez, J., Moliner-García, O., Chiva-Bartoll, O., & García López, R. (2016). Una experiencia de aprendizaje-
servicio en futuros docentes: Desarrollo de la competencia social y ciudadana. Revista Complutense de Educación, 
27(1), 53-73. Retrieved January 31st, 2022, from: https://revistas.ucm.es/index.php/RCED/article/view/45071 
https://doi.org/10.5209/rev_RCED.2016.v27.n1.45071 

GREM (2014). Rúbrica para la autoevaluación y la mejora de los proyectos de aprendizaje servicio. Barcelona. 
Fundació Boffil. In Puig, J., Martín, X., & Rubio, L. (2017), ¿Cómo evaluar proyectos de aprendizaje servicio? 
Voces de la Educación, 2(2), 122-132. Retrieved January 25th, 2022, from: https://hal.archives-ouvertes.fr/hal-
02534364/document

Harrop-Allin, S. (2017). Higher education student learning beyond the classroom: Findings from a community 
music service-learning project in rural South Africa. Music Education Research, 19(3), 231-251. Retrieved January
31st, 2022, from: https://www.tandfonline.com/doi/full/10.1080/14613808.2016.1214695 
https://doi.org/10.1080/14613808.2016.1214695 

Herrmann, A.D. (2020). Service-Learning and Professional Values Development of  Baccalaureate Nursing 
Students. Nursing Education Perspectives, 41(5), E47-E49. Retrieved January 28th, 2022, from: 
https://journals.lww.com/10.1097/01.NEP.0000000000000484 https://doi.org/10.1097/01.NEP.0000000000000484 

Hidayah, H., Muchtarom, M., & Rejekiningsih, T. (2021). Service-learning: Learning by Doing in Community to 
Strengthen Students’ Social Skill. Academic Journal of  Interdisciplinary Studies, 10(3), 264. Retrieved May 3rd, 
2022, from: https://www.richtmann.org/journal/index.php/ajis/article/view/12468 https://doi.org/10.36941/ajis-
2021-0082 

Horst, A., Schwartz, B.D., Fisher, J.A., Michels, N., & Van Winkle, L.J. (2019). Selecting and Performing Service-
Learning in a Team-Based Learning Format Fosters Dissonance, Reflective Capacity, Self-Examination, Bias 
Mitigation, and Compassionate Behavior in Prospective Medical Students. International Journal of  Environmental
Research and Public Health, 16(20), 3926. Retrieved January 31st, 2022, from: https://www.mdpi.com/1660-
4601/16/20/3926 https://doi.org/10.3390/ijerph16203926 

Iyer, R., Carrington, S., Mercer, L., & Selva, G. (2018). Critical service-learning: Promoting values orientation and
enterprise skills in pre-service teacher programmes. Asia-Pacific Journal of  Teacher Education, 46(2), 133-147. 
Retrieved January 31st, 2022, from: https://www.tandfonline.com/doi/full/10.1080/1359866X.2016.1210083 
https://doi.org/10.1080/1359866X.2016.1210083 

Jickling, B., & Wals, A.E.J. (2008). Globalization and environmental education: Looking beyond sustainable 
development. Journal of  Curriculum Studies, 40(1), 1-21. Retrieved May 27th, 2021, from: 
http://www.tandfonline.com/doi/abs/10.1080/00220270701684667 https://doi.org/10.1080/00220270701684667 

Jiménez, J.R. (1997). La Educación en Valores y los Medios de Comunicación. Comunicar: Revista científica 
ibeoamericana de comunicación y educación, 9, 15-22. https://doi.org/10.3916/C09-1997-04 

Johnson, A.M., & Howell, D.M. (2017). International service learning and interprofessional education in 
Ecuador: Findings from a phenomenology study with students from four professions. Journal of  
Interprofessional Care, 31(2), 245-254. Retrieved January 31st, 2022, from: 
https://www.tandfonline.com/doi/full/10.1080/13561820.2016.1262337 
https://doi.org/10.1080/13561820.2016.1262337 

Kohlbry, P., & Daugherty, J. (2015). International Service–Learning: An Opportunity to Engage in Cultural 
Competence. Journal of  Professional Nursing , 31(3), 242-246. Retrieved enero 31st, 2022, from: 
https://linkinghub.elsevier.com/retrieve/pii/S8755722314001677 https://doi.org/10.1016/j.profnurs.2014.10.009 

Lancaster, J., & Bain, A. (2019). Designing University Courses to Improve Pre-Service Teachers’ Pedagogical 
Content Knowledge of  Evidence-Based Inclusive Practice. Australian Journal of  Teacher Education, 44(2), 51-65.
Retrieved May 3rd, 2022, from: https://ro.ecu.edu.au/ajte/vol44/iss2/4/ 
https://doi.org/10.14221/ajte.2018v44n2.4 

-20-

https://doi.org/10.14221/ajte.2018v44n2.4
https://ro.ecu.edu.au/ajte/vol44/iss2/4/
https://doi.org/10.1016/j.profnurs.2014.10.009
https://linkinghub.elsevier.com/retrieve/pii/S8755722314001677
https://doi.org/10.1080/13561820.2016.1262337
https://www.tandfonline.com/doi/full/10.1080/13561820.2016.1262337
https://doi.org/10.3916/C09-1997-04
https://doi.org/10.1080/00220270701684667
http://www.tandfonline.com/doi/abs/10.1080/00220270701684667
https://doi.org/10.1080/1359866X.2016.1210083
https://www.tandfonline.com/doi/full/10.1080/1359866X.2016.1210083
https://doi.org/10.3390/ijerph16203926
https://www.mdpi.com/1660-4601/16/20/3926
https://www.mdpi.com/1660-4601/16/20/3926
https://doi.org/10.36941/ajis-2021-0082
https://doi.org/10.36941/ajis-2021-0082
https://www.richtmann.org/journal/index.php/ajis/article/view/12468
https://doi.org/10.1097/01.NEP.0000000000000484
https://journals.lww.com/10.1097/01.NEP.0000000000000484
https://doi.org/10.1080/14613808.2016.1214695
https://www.tandfonline.com/doi/full/10.1080/14613808.2016.1214695
https://hal.archives-ouvertes.fr/hal-02534364/document
https://hal.archives-ouvertes.fr/hal-02534364/document
https://doi.org/10.5209/rev_RCED.2016.v27.n1.45071
https://revistas.ucm.es/index.php/RCED/article/view/45071


Intangible Capital – https://doi.org/10.3926/ic.2093

Lawson, J.E., Cruz, R.A., & Knollman, G.A. (2017). Increasing positive attitudes toward individuals with 
disabilities through community service learning. Research in Developmental Disabilities, 69, 1-7. Retrieved January 
31st, 2022, from: https://linkinghub.elsevier.com/retrieve/pii/S0891422217301865 
https://doi.org/10.1016/j.ridd.2017.07.013 

Lee, W.K., Harris, C.C.D., Mortensen, K.A., Long, L.M., & Sugimoto-Matsuda, J. (2016). Enhancing student 
perspectives of  humanism in medicine: Reflections from the Kalaupapa service- learning project. BMC 
Medical Education, 16(1), 137. Retrieved January 31st, 2022, from: 
http://bmcmededuc.biomedcentral.com/articles/10.1186/s12909-016-0664-7 https://doi.org/10.1186/s12909-016-
0664-7 

Levesque-Bristol, C., Knapp, T.D., & Bradley, F.J. (2011). The Effectiveness of  Service-Learning: It’s Not Always 
what you Think. Journal of  Experiential Education, 33(3), 208-224. Retrieved May 27th, 2021, from: 
http://journals.sagepub.com/doi/10.1177/105382590113300302 https://doi.org/10.1177/105382590113300302 

Levkoe, C.Z., Friendly, A., & Daniere, A. (2020). Community Service-Learning in Graduate Planning Education. 
Journal of  Planning Education and Research, 40(1), 92-103. Retrieved January 31st, 2022, from: 
http://journals.sagepub.com/doi/10.1177/0739456X18754318 https://doi.org/10.1177/0739456X18754318 

Li, Y., Guo, F., Yao, M., Wang, C., & Yan, W. (2016). The Role of  Subjective Task Value in Service-Learning 
Engagement among Chinese College Students. Frontiers in Psychology, 7. Retrieved January 31st, 2022, from: 
http://journal.frontiersin.org/Article/10.3389/fpsyg.2016.00954/abstract https://doi.org/10.3389/fpsyg.2016.00954 

Lorenzo, V., & Matellanes, B. (2013). Desarrollo y evaluación de competencias psicosociales en estudiantes 
universitarios a través de un programa de Aprendizaje-Servicio. Revista Internacional De Educación Para La 
Justicia Social, 2(2), 155-176. Retrieved from: https://revistas.uam.es/riejs/article/view/377/367

Lucas, K., Groot, K., & Towle, A. (2013). El desarrollo de humildad cultural mediante el aprendizaje servicio 
crítico. Ciencia y enfermería, 19(2), 35-46. Retrieved May 6th, 2022, from: http://www.scielo.cl/scielo.php?
script=sci_arttext&pid=S0717-95532013000200004&lng=en&nrm=iso&tlng=en https://doi.org/10.4067/S0717-
95532013000200004 

Luo, T., Murray, A., & Crompton, H. (2017). Designing Authentic Learning Activities to Train Pre-Service 
Teachers About Teaching Online. The International Review of  Research in Open and Distributed Learning , 18(7). 
Retrieved April 18th, 2022, from: http://www.irrodl.org/index.php/irrodl/article/view/3037 
https://doi.org/10.19173/irrodl.v18i7.3037 

Mackenzie, S.L.C., Hinchey, D.M., & Cornforth, K.P. (2019). A Public Health Service-Learning Capstone: Ideal 
for Students, Academia and Community. Frontiers in Public Health, 7, 10. Retrieved January 28th, 2022, from: 
https://www.frontiersin.org/article/10.3389/fpubh.2019.00010/full https://doi.org/10.3389/fpubh.2019.00010 

Maestre, J. (1990). La investigación en antropología social. Barcelona: Ariel.

Marcus, V.B., Atan, N.A., Talib, R., Latif, A.A., & Yusof, S.M. (2019). Promoting Students’ Generic Skills with the
Integration of  e-Service Learning Platform. International Journal of  Emerging Technologies in Learning (iJET), 
14(20), 4. Retrieved May 3rd, 2022, from: https://online-journals.org/index.php/i-jet/article/view/11455 
https://doi.org/10.3991/ijet.v14i20.11455 

Marta, C., & González, P. (2012). El aprendizaje-servicio, una herramienta para el desarrollo profesional de la 
responsabilidad social del periodista. Estudios sobre el Mensaje Periodístico, 18(0), 577-588. Retrieved May 6th, 
2022, from: http://revistas.ucm.es/index.php/ESMP/article/view/40937 
https://doi.org/10.5209/rev_ESMP.2012.v18.40937 

Martínez Bonafé, J. (1988). El estudio de casos en la investigación cualitativa. Investigación en la Escuela, (6), 41-50.

Martínez, M. (2008). Aprendizaje servicio y responsabilidad social de las universidades. Octaedro - Universitat de 
Barcelona. Institut de Ciències de l’Educació. Retrieved May 6th, 2022, from: 
http://diposit.ub.edu/dspace/handle/2445/143963

-21-

http://diposit.ub.edu/dspace/handle/2445/143963
https://doi.org/10.5209/rev_ESMP.2012.v18.40937
http://revistas.ucm.es/index.php/ESMP/article/view/40937
https://doi.org/10.3991/ijet.v14i20.11455
https://online-journals.org/index.php/i-jet/article/view/11455
https://doi.org/10.3389/fpubh.2019.00010
https://www.frontiersin.org/article/10.3389/fpubh.2019.00010/full
https://doi.org/10.19173/irrodl.v18i7.3037
http://www.irrodl.org/index.php/irrodl/article/view/3037
https://doi.org/10.4067/S0717-95532013000200004
https://doi.org/10.4067/S0717-95532013000200004
http://www.scielo.cl/scielo.php?script=sci_arttext&pid=S0717-95532013000200004&lng=en&nrm=iso&tlng=en
http://www.scielo.cl/scielo.php?script=sci_arttext&pid=S0717-95532013000200004&lng=en&nrm=iso&tlng=en
https://revistas.uam.es/riejs/article/view/377/367
https://doi.org/10.3389/fpsyg.2016.00954
http://journal.frontiersin.org/Article/10.3389/fpsyg.2016.00954/abstract
https://doi.org/10.1177/0739456X18754318
http://journals.sagepub.com/doi/10.1177/0739456X18754318
https://doi.org/10.1177/105382590113300302
http://journals.sagepub.com/doi/10.1177/105382590113300302
https://doi.org/10.1186/s12909-016-0664-7
https://doi.org/10.1186/s12909-016-0664-7
http://bmcmededuc.biomedcentral.com/articles/10.1186/s12909-016-0664-7
https://doi.org/10.1016/j.ridd.2017.07.013
https://linkinghub.elsevier.com/retrieve/pii/S0891422217301865


Intangible Capital – https://doi.org/10.3926/ic.2093

McClure Brenchley, K.J., & Donahue, L.M. (2017). Stress reduction in a high stress population: A service-
learning project. Journal of  Social and Political Psychology, 5(2), 463-476. Retrieved January 28th, 2022, from: 
https://jspp.psychopen.eu/index.php/jspp/article/view/5033 https://doi.org/10.5964/jspp.v5i2.813 

Menéndez-Varela, J.L., & Gregori-Giralt, E. (2017). La construcción de una identidad profesional de estudiantes 
universitarios de arte a través de proyectos de aprendizaje-servicio. Arte, Individuo y Sociedad, 29(3), 417-443. 
Retrieved January 31st, 2022, from: https://revistas.ucm.es/index.php/ARIS/article/view/55249 
https://doi.org/10.5209/ARIS.55249 

Mergler, A., Carrington, S.B., Boman, P., Kimber, M., & Bland, D. (2017). Exploring the Value of  Service-
learning on Pre-service Teachers. Australian Journal of  Teacher Education, 42(6), 69-80. Retrieved January 28th, 
2022, from: http://ro.ecu.edu.au/ajte/vol42/iss6/5/ https://doi.org/10.14221/ajte.2017v42n6.5 

Miles, M.A., Huberman, A.M., & Saldaña, J. (2013). Qualitative data analysis. A methods sourcebook (3a ed.). Sage.

Miró-Miró, D., Coiduras Rodríguez, J., & Molina-Luque, F. (2021). Aprendizaje-Servicio y Formación Inicial 
Docente: Una relación transformadora entre Escuela Rural y Universidad para la promoción de las 
tecnologías digitales. Revista Complutense de Educación, 32(4), 593-603. Retrieved January 31st, 2022, from: 
https://revistas.ucm.es/index.php/RCED/article/view/70859 https://doi.org/10.5209/rced.70859 

Muñoz-Navarro, A., & Del Valle, C. (2011). Actualidad y desafíos de la comunicación para el cambio social 
Formación y requerimientos de los profesionales de la comunicación. Signo y Pensamiento, XXX(58), 220-233. 
Retrieved from: http  s  ://www.redalyc.org/articulo. oa?id=86020038016

Naciones Unidas (s. f.). Objetivos de Desarrollo Sostenible de la Agenda 2030. Desarrollo Sostenible. Retrieved May 9th, 
2022, from: https://www.un.org/sustainabledevelopment/es/inequality/

Padrón municipal de habitantes 2020 del Distrito 19. (s. f.). . Retrieved January 28th, 2022, from: 
https://www.madrid.es/UnidadesDescentralizadas/UDCEstadistica/Nuevaweb/Publicaciones/Padr%C3%B3n
%20Municipal%20de%20Habitantes/2020/Dto19.pdf

Paz-Lourido, B. & De-Benito, B. (2021). Editorial del número especial: El Aprendizaje-Servicio en el Entorno de 
las Tecnologías Digitales. Edutec. Revista Electrónica de Tecnología Educativa, (78), 1-7. Retrieved June 15th, 2022, 
from: https://edutec.es/revista/index.php/edutec-e/article/view/2317 https://doi.org/10.21556/edutec.2021.78.2317

Phakakat, S., & Sovajassatakul, T. (2020). Effects of  Copper Model in Blended Service Learning for the 
Enhancement of  Undergraduate Academic Achievements and Critical Thinking. TEM Journal, 9(2), 814-819. 
Retrieved May 3rd, 2022, from:  http://www.temjournal.com/content/92/TEMJournalMay2020_814_819.htm 
https://doi.org/10.18421/TEM92-52 

Plan Estratégico 2020-2025 de la Universidad Rey Juan Carlos. (s. f.). Retrieved April 1st, 2022, from: 
https://transparencia.urjc.es/compromiso/plan-estrategico.php

Puig, J., Martín, X., & Rubio, L. (2017). ¿Cómo evaluar proyectos de aprendizaje servicio? Voces de la Educación, 
2(2), 122-132. Retrieved January 25th, 2022, from: https://hal.archives-ouvertes.fr/hal-02534364/document

Quiroga, A. (2015). Aprendizaje-Servicio en México: Participación solidaria en pro de la equidad de género. 
Revista Internacional De Educación Para La Justicia Social, 2(2), 55-73. Retrieved from: 
http://www.rinace.net/riejs/numeros/vol2-num2/art3.pdf

Raya-Diez, E., & Caparrós Civera, N. (2013). Aprendizaje-Servicio en las prácticas externas de Grado: La 
experiencia de la Universidad de la Rioja en el Grado en Trabajo Social. Revista Internacional De Educación Para 
La Justicia Social, 2(2), 131-154. Retrieved from: https://revistas.uam.es/riejs/article/view/376/366

Resch, K., & Schrittesser, I. (2021). Using the Service-Learning approach to bridge the gap between theory and 
practice in teacher education. International Journal of  Inclusive Education, 1-15. Retrieved May 3rd, 2022, from: 
https://www.tandfonline.com/doi/full/10.1080/13603116.2021.1882053 
https://doi.org/10.1080/13603116.2021.1882053 

-22-

https://doi.org/10.1080/13603116.2021.1882053
https://www.tandfonline.com/doi/full/10.1080/13603116.2021.1882053
https://revistas.uam.es/riejs/article/view/376/366
http://www.rinace.net/riejs/numeros/vol2-num2/art3.pdf
https://hal.archives-ouvertes.fr/hal-02534364/document
https://transparencia.urjc.es/compromiso/plan-estrategico.php
https://doi.org/10.18421/TEM92-52
http://www.temjournal.com/content/92/TEMJournalMay2020_814_819.htm
https://doi.org/10.21556/edutec.2021.78.2317
https://edutec.es/revista/index.php/edutec-e/article/view/2317
https://www.madrid.es/UnidadesDescentralizadas/UDCEstadistica/Nuevaweb/Publicaciones/Padr%C3%B3n%20Municipal%20de%20Habitantes/2020/Dto19.pdf
https://www.madrid.es/UnidadesDescentralizadas/UDCEstadistica/Nuevaweb/Publicaciones/Padr%C3%B3n%20Municipal%20de%20Habitantes/2020/Dto19.pdf
https://www.un.org/sustainabledevelopment/es/inequality/
https://www.redalyc.org/articulo.%20oa?id=86020038016
https://www.redalyc.org/articulo.%20oa?id=86020038016
https://www.redalyc.org/articulo.%20oa?id=86020038016
https://doi.org/10.5209/rced.70859
https://revistas.ucm.es/index.php/RCED/article/view/70859
https://doi.org/10.14221/ajte.2017v42n6.5
http://ro.ecu.edu.au/ajte/vol42/iss6/5/
https://doi.org/10.5209/ARIS.55249
https://revistas.ucm.es/index.php/ARIS/article/view/55249
https://doi.org/10.5964/jspp.v5i2.813
https://jspp.psychopen.eu/index.php/jspp/article/view/5033


Intangible Capital – https://doi.org/10.3926/ic.2093

Rodrigo, L., & Rodrigo, I. (2018). Publicidad social y aprendizaje servicio. Una experiencia compartida. Aula de 
Encuentro, 20(1). Retrieved May 27th, 2021, from: 
https://revistaselectronicas.ujaen.es/index.php/ADE/article/view/3779 https://doi.org/10.17561/ae.v20i1.7 

Rodríguez-Izquierdo, R.M. (2019). Service learning and academic commitment in higher education. Revista de 
Psicodidáctica (English ed.), 25(1), 45-51. Retrieved January 31st, 2022, from: 
https://linkinghub.elsevier.com/retrieve/pii/S2530380519300218 https://doi.org/10.1016/j.psicoe.2019.09.001 

Rondini, A.C. (2015). Observations of  Critical Consciousness Development in the Context of  Service Learning. 
Teaching Sociology, 43(2), 137-145. Retrieved January 31st, 2022, from: 
http://journals.sagepub.com/doi/10.1177/0092055X15573028 https://doi.org/10.1177/0092055X15573028 

Sabo, S., de Zapien, J., Teufel-Shone, N., Rosales, C., Bergsma, L., & Taren, D. (2015). Service Learning: A 
Vehicle for Building Health Equity and Eliminating Health Disparities. American Journal of  Public Health, 
105(S1), S38-S43. Retrieved January 31st, 2022, from: 
http://ajph.aphapublications.org/doi/10.2105/AJPH.2014.302364 https://doi.org/10.2105/AJPH.2014.302364 

Salam, M., Awang Iskandar, D.N., Ibrahim, D.H.A., & Farooq, M.S. (2019). Service learning in higher education: 
A systematic literature review. Asia Pacific Education Review, 20(4), 573-593. Retrieved May 3rd, 2022, from: 
http://link.springer.com/10.1007/s12564-019-09580-6 https://doi.org/10.1007/s12564-019-09580-6 

Sales, A., & Monfort, C.M. (2019). Vinculándose al territorio: El ApS y la participación comunitaria. Estudio de 
caso en una escuela rural. International Journal of  New Education, 2(1). Retrieved January 28th, 2022, from: 
https://revistas.uma.es/index.php/NEIJ/article/view/5422 https://doi.org/10.24310/IJNE2.1.2019.5422 

Samino, R. (2021). Proyecto de ApS en Marketing: «Territorio Universitario Abierto». Experiencias de Aprendizaje Servicio 
(ApS) en la Educación Superior: Aprender haciendo un servicio a la comunidad (1o ed., pp. 9-31). Madrid: Dykinson. 
https://doi.org/10.2307/j.ctv2gz3wqk.3 

Samino, R. & Rivero, L. (2018). Análisis de la observación participante aplicada en la sistematización de 
experiencias educativas a partir del M-Deca. Excelencia Administrativa, 44, 61-87.

Saylor, J., Hertsenberg, L., McQuillan, M., O’Connell, A., Shoe, K., & Calamaro, C.J. (2018). Effects of  a service-
learning experience on confidence and clinical skills in baccalaureate nursing students. Nurse Education Today, 
61, 43-48. Retrieved January 31st, 2022, from: https://linkinghub.elsevier.com/retrieve/pii/S0260691717302630 
https://doi.org/10.1016/j.nedt.2017.11.009 

Schensul, S.L., Schensul, J.J., & LeCompte, M.D. (1999). Essential ethnographic methods: Observations, interviews, and 
questionnaires (Vol. 2). Rowman Altamira.

Schmidt, N.A., & Brown, J.M. (2016). Service Learning in Undergraduate Nursing Education: Strategies to 
Facilitate Meaningful Reflection. Journal of  Professional Nursing , 32(2), 100-106. Retrieved January 28th, 2022, 
from: https://linkinghub.elsevier.com/retrieve/pii/S8755722315000794 
https://doi.org/10.1016/j.profnurs.2015.06.006 

Sepúlveda, M.P., & Gallardo, M. (2011). La escuela rural en la sociedad globalizada: Nuevos caminos para una 
realidad silenciada. Revista de curriculum y formación del profesorado, 15(2), 140-152. Retrieved January 28th, 2022, 
from: http://www.ugr.es/local/recfpro/rev152ART9.pdf

Sevin, A.M., Hale, K.M., Brown, N.V., & McAuley, J.W. (2016). Assessing Interprofessional Education 
Collaborative Competencies in Service-Learning Course. American Journal of  Pharmaceutical Education, 80(2), 32.
Retrieved January 31st, 2022, from: http://www.ajpe.org/lookup/doi/10.5688/ajpe80232 
https://doi.org/10.5688/ajpe80232 

Sin, D., Chew, T., Chia, T.K., Ser, J.S., Sayampanathan, A., & Koh, G. (2019). Evaluation of  Constructing Care 
Collaboration—Nurturing empathy and peer-to-peer learning in medical students who participate in 
voluntary structured service-learning programs for migrant workers. BMC Medical Education, 19(1), 304. 
Retrieved January 31st, 2022, from: https://bmcmededuc.biomedcentral.com/articles/10.1186/s12909-019-1740-6 
https://doi.org/10.1186/s12909-019-1740-6 

-23-

https://doi.org/10.1186/s12909-019-1740-6
https://bmcmededuc.biomedcentral.com/articles/10.1186/s12909-019-1740-6
https://doi.org/10.5688/ajpe80232
http://www.ajpe.org/lookup/doi/10.5688/ajpe80232
http://www.ugr.es/local/recfpro/rev152ART9.pdf
https://doi.org/10.1016/j.profnurs.2015.06.006
https://linkinghub.elsevier.com/retrieve/pii/S8755722315000794
https://doi.org/10.1016/j.nedt.2017.11.009
https://linkinghub.elsevier.com/retrieve/pii/S0260691717302630
https://doi.org/10.2307/j.ctv2gz3wqk.3
https://doi.org/10.24310/IJNE2.1.2019.5422
https://revistas.uma.es/index.php/NEIJ/article/view/5422
https://doi.org/10.1007/s12564-019-09580-6
http://link.springer.com/10.1007/s12564-019-09580-6
https://doi.org/10.2105/AJPH.2014.302364
http://ajph.aphapublications.org/doi/10.2105/AJPH.2014.302364
https://doi.org/10.1177/0092055X15573028
http://journals.sagepub.com/doi/10.1177/0092055X15573028
https://doi.org/10.1016/j.psicoe.2019.09.001
https://linkinghub.elsevier.com/retrieve/pii/S2530380519300218
https://doi.org/10.17561/ae.v20i1.7
https://revistaselectronicas.ujaen.es/index.php/ADE/article/view/3779


Intangible Capital – https://doi.org/10.3926/ic.2093

Taylor, S.J., & Bogdan, R. (1990). Introducción a los métodos cualitativos de investigación (Vol. 1). Paidós Barcelona.

Taylor, S.L., & Leffers, J.M. (2016). Integrative Review of  Service-Learning Assessment in Nursing Education. 
Nursing Education Perspectives, 37(4), 194-200. Retrieved January 31st, 2022, from: 
https://journals.lww.com/00024776-201607000-00004 https://doi.org/10.1097/01.NEP.0000000000000022 

Tee, P.L.K., & Kalidas, C.S. (2016). Positive Impacts of  Service Learning on Students’ Personal Outcome and 
Social Outcome. En S. F. Tang & L. Logonnathan (Eds.), Assessment for Learning Within and Beyond the Classroom
(pp. 211-223). Singapore: Springer Singapore. Retrieved January 31st, 2022, from: 
http://link.springer.com/10.1007/978-981-10-0908-2_19 https://doi.org/10.1007/978-981-10-0908-2_19 

Trigos-Carrillo, L., Fonseca, L., & Reinoso, N. (2020). Social Impact of  a Transformative Service-Learning 
Experience in a Post-conflict Setting. Frontiers in Psychology, 11, 47. Retrieved January 31st, 2022, from: 
https://www.frontiersin.org/article/10.3389/fpsyg.2020.00047/full https://doi.org/10.3389/fpsyg.2020.00047 

Zayas, M.B. (2015). La formación cívica del alumnado universitario: Análisis de sus percepciones acerca del aprendizaje-servicio 
(ApS) como herramienta de participación ciudadana. Tesis Doctoral, Universidad de Valencia, 487. Retrieved January
10th, 2021, from: https://roderic.uv.es/handle/10550/51713

Intangible Capital, 2023 (www.intangiblecapital.org)

Article's contents are provided on an Attribution-Non Commercial 4.0 Creative commons International License. Readers are allowed to
copy, distribute and communicate article's contents, provided the author's and Intangible Capital's names are included. It must not be
used for commercial purposes. To see the complete license contents, please visit https://creativecommons.org/licenses/by-nc/4.0/.

-24-

http://www.intangiblecapital.org/
https://roderic.uv.es/handle/10550/51713
https://doi.org/10.3389/fpsyg.2020.00047
https://www.frontiersin.org/article/10.3389/fpsyg.2020.00047/full
https://doi.org/10.1007/978-981-10-0908-2_19
http://link.springer.com/10.1007/978-981-10-0908-2_19
https://doi.org/10.1097/01.NEP.0000000000000022
https://journals.lww.com/00024776-201607000-00004

	A service-learning program assessment: Strengths, weaknesses and impacts on students
	1. Introduction
	2. Theoretical background
	3. Method
	4. Results
	5. Discussion, limitations and practical and social implications
	Declaration of Conflicting Interests
	Funding
	References

